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ABSTRACT 

^his paper outlines a community involvement approach 
to advanced second language teaching and exemplifies the practical 
outcomes of the arguments in the paper "Education for Pluralism - Th< 
Changing Role of Language Teaching in Australia"* "Community 
involvement" plays an integral and intergrating role and takes three 
forms, "extramural," formal and informal activities. Language 
development occurs through % self ^directed grammar program^ the 
teaching of language functions, discourse and cQhesion, relevant 
registers, and practical use of the four ffiacroskills, Attitudinal 
development Is catered for through general culture learning | Social 
Studies; language games, reading and discussion focusing an 
attitudinal issues; and, especially, through community involvement. 
All these activities also involve major components that promote 
language development through meaningful use of the language. The 
learning strategies that are involved are outlined and the methods 
used to evaluate the program are referrefl to* The courses that 
utilize this approach are being developed at the Hount Gravatt 
College of Advanced Education, Brisbane, Australia. (Author,) 



* Documents acquired by ERIC include many informal unpublished * 

* materials not available from other sources, ElIC makes every effort * 

* to obtain the best copy available. Nevertheless, items of marginal * 

* reproducibility are often encountered and this affects the quality * 

* of the microfiche and hardcopy reproductions IHIC makes available * 

* via the ERIC Document Beproduction Service (EDRS) , IDIS is not * 

* responsible for the quality of the original document. Reproductions * 
^ supplied by EDRS are the best that can be made from the original* * 



ERLC 



RESEARCH PROJECT 



LEARNING THROUGH USE 
A PROJECTED COf'IfiUNITY-BASED COURSE 
FOR TERTIARY STUDENfs OF FRENCH . " 



D.E. INGRAM 

MOUNT GRAVATT COLLEGE OF ADVANCEE! EDUCATION 



tJ $ DiPAHTMiMT OF MEftLTH. 

NATiONAL INITITUTE OP 
EOUCATiON 

THIS DOCUMENT M^S BilN REP^O- 
OUCED iXACTLY AS eECElVED FROM 
fMi PERSON OR ONGANIZATIQN ORIGIN- 
AfiNff IT POINTS OF VIEW oe OPINIONS 
STATED DO NOT NECESSARILY HEPHE* 
i6NT Qf PiCiAU NATIONAL INSTITUTE OF 
EDUCATION POSitiON OR POLICY 



Pap^ to the 1976 Congriss of the Applied 
Linguistics ABSociation of Australia^ 
Languag e Laayning in Australian Society 
Newcastler August 23rd --" 25th, IP7<ft 



LEARNING THROUGH USE 

APROJECTED COMMUNI TY-BASED COURSE 
TERTIMy STUDENTS OF FRENCH.^ 



D,E, INGRAM 

Mount Gravatt CollGge of Advanced Education 



Rationale 
II * C ourse Componmtg 

11.1 CoTOnunity Involveinant 

11,1.1 ^tramural Activities 
11*1*2 Formal Activities 
11,1.3 Informal Activities 

11.2 Language Development 

11.2.1 Structure and Voaabiilary 

11. 2. 2 Functions 

11.2.3 Discourse arf Cohasion 
IX, 2.4 Registers 

11. 2. 5 The Four Macro ski lis 

11. 2.6 Linguistics, 

11.31 Attltadinal Development 

11.3.1 General Culture iearning 

11 . 3. 2 Cons eienti nation 

11.3.3 Cornmunity Involvrtent 

11,4 Course Components in SUEwna]^ 
IIX, Learning Stra tegies 

IV^ Evaluation 
V* Conclusion 



— -oOo-^ — 



3 



'mm genaral pi. Uosophy ^onderlying this course is that e3<press©d in 
the paper "Education for PlMalism - tlie Changing Role of Languaga ^ 
Taaching in Australia" (IngraiTii l97'6a) and will not be elaborataa 
upon here.. In summary, the reasoim includes 

1* The need to develop favourable cross'-cultu^l attitudes* 
2* The need, therefore, to ensure that interaction between 
cultiiral groups takes place in informal as well as 
forma 1 s i tu a t io ns , 

3. The need to make the learner conscious of the nature of 
society,, of his attitudes, of society's attitudas, and 
of his ability to charge them* 

4. The need to rapidly develop practical language pro£iGie;ncy 

conTOunicative competenca* 

5. TbB fact that language is best learned thxough purE)osaful 
use. 

6^ The need to contextuali^e language practice. 

7* ThB dasirability of divers j.fying ind broadening the 

oultural basis of L2 taaching* 
8- The need to integrate the L2 and the model of the world 

(or conceptual structure) . 
9. the desirability of teachir^ skills and language, functions 

ratiier than just elOTents of the language, 

10. The need to indLvi dualise gramatical learning to meet 
each individual's needs arf to match the eoursa to his 

■ point in til e developmiental schi^dule, 

11. The need to ensure students have available structures, 
lexis and functions for use in contacting native speakers 
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in the pluralist society. 
12. The need to provide learning activities, including 

reading materials, relevant to the learner's interests. 
These can be summarized diagranunatically thus? 
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11. COURSE COMPONENTS I 

"*'Comin.umty inTOlvament'' plays an integral and integrating role in 
this approach to language teadiing* It takes saveral forms but 
its justification comas frcm two basic needs ^ first, to provide 
purposeful and Eieaningful situations for language use and, second, 
to encourage interaaEien by the students with native speakers in 
the communis/ as a major means of encouraging greater intercultural 
understanding and acceptance. The activities will be of three 
types: "extra^T^ural'S formal and inforiifial^ 

I, 1,1.1 Ebctramural tetivities : By "extramural" activities are 
intended activities that extend the practice of the language beyond 
the clasoroom but in activities closely related to other course 
COTponents. These might include Social Studies field trips and 
the use of Radio Australia wms. broadcasts in French. That in, as 
welX as supporting formal class work, these activities enable the 
atedteft to see his region md nation through Frenchi to re--think 
hm aMf^rience in tems of French^ to use the languaga piirposefully, 
mM Acquire facility in lams and functions ralevaat to some 

of the other *-coMTOity imvolvement" activities, 

II, 1,2 F@^ai Activities: ^ese ar^e incl^aed, despite 

i±eir a&nger of becoming ^ret another anthM^logical look at French 
specimens., for three reasons. Firsts it Is coxiisid/ertd desljratole 
to provide actir/"ities whidi lensmrie oMtaat will omaiM and which, 
because of ^le fortnal coiiwe requirements r help to overcome 
sttident apathy, en^arrassment^ and the competing dm mds of o^'^er 
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sulDject-a. Secondly, th.ey providG valuable reasons for 

practising written skills in letter^writing to arrange appointaents 

and in reporting on the investigations. Thirdly, activities 

can he chosen t:o promote culture learning as^ for axamplef tlie 

student invastigates th,e native spea>;ar-s attitudes to education 

in France and Australia or investigates the operation of a 

French "institution" such as a restaurant, consulate^ or bank. 

Thn use of the materials from the "Orleans'' sociolinguis tic project 

of the University of Essex can also provide investigative activities 

in this category* 

11,1.3 Inforrrial Activ ities; lliese could be TOnsidered to embody 
the most desirable and ultimate objectives of the course as the 
student engages in informal social interaction with native speakers. 
This may take many forms and may arise from initiatives taken 
during the formal interviews or may occur in soirees , excursions * 
camps etc. arranged by the institution. A useful activity relating 
closely to the "extrainural" activities mi^t include the students* 
showing visitors (sailors^ migrants^ etc* ) around the city, 

II, 2 LANGUAGE DEVELOPMENT 

This is a vital part of the course aM, from the teacher's point 
of view, is one of the major goals. The activities chosen have 
been selected to enable much language learning to ocew through 
the purposeful use of the language, an approach that accords with 
recent insights into language acquisition. However, specific 
attention to some aspects of the language is considered desirable* 
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11,2,1 Structure and Voca^ulary s Remedial" courses which 
merely aim at "drilling out errors" seem to be futile* Furthermore, 
if learners follow a fixed schedula of L2 acquisition (either 
individual or univGrsal}^ as developmental studies seem to show, 
than it would seem desirable that students be able to focus on 
those structures or rules most suitable for then. This leads to 
an inaividualized and largely self-directed grammar programme which 
responds especially to needs each individual feels in the course of 
the coMnunity involvement activities. Thus , there is feedback from 
the active language use components of the course to the more 
fomal learning of gramitmr and lexis* 

11,2*2 Functions ^ A functional approach to language learning 
has been shown to be more successful than more traditional approaches 
(cf. Ingram 1976), Functions relevant to the students" own needs 
will be focussed on, particularly study needs, cormnunity involvement 
needs^ and travel needs. Taped materials Ce,g, from the "Orleans'' 
project), gajnes, and role play will provide opportunities to study 
and practise these functions. 

11,2.3 Discourse and Cohesion : The present writer's own studies 
of matriculation French {Ph.D, thesis, forttcoming) as well as 
studies appearing elsewhere in aj^lied linguistics (cf . Ingram 1976) 
have shwn the need for pMticular attention to developing facility 
in the features of discourse and cohesion* 

IX, 2. 4 Reg isters ^ In this course, tiiree factors determine the 
choice of registers to be taughti the need for language for everyday 
coOTnimication in Australia (i.e. in the informal comnunity involvement 
activities) , the need for certain specific registers depending on 

8 
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the studonts* own choice of topics to pursue in the formal 
conununity involvament activitiefJ^ the nature of the students' 
professional interests (viz. education], ar^ the inclusion of 
Social Studies in the coiffse.. It is the students' professional 
interests Vvtiich daterminQ, for example^ the choice of a text on 
L2 teaching for reading and discussion ijiF.tead of a literary 
text* 

11.2.5 The Four Macroskillgi All four raacroskills (i.a, speaking, 
listening / reading and writing) vrill be developed. The coinmunit/ 
involvement activities clearly give cnuch E-eal practice in all 

four skills. In addition, listening receives particular attention 
through the classes in Social Studies p the use of Radio Australia 
news bulletins, as well as films and othec traditional materials. 
Fluent "extensive" reading is developed through the use of texts 
at the 3,000 word level where the emphasis is on spaed rather than 
detailed comprehension. Texts on education and on cross-^cultural 
attitudes as well as journalistic materia-l providing cultural 
background are used for mora intensive reading and to promote 
discussion and '* conversation" on topics relevant to the students. 

11. 2. 6 Li nguisticsi At an advanced leTei* some introduction to 
linguistics will be given in order to heighten student sensitivity 
to lar^uage structure and proinote language learning (cf .Carroll 1971, 
Angof £ and Sh^on 1970) , 

II , 3 ATTITtJDI^ WL DEVELOPrdSOT 

The devalopinent of favourable cross-cultuml attitudes is a major 
goal of this coyffSa* It is achieved ttough developing an 
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understanding of the other culture, thro ugh the conscientization 
process, and through interaction with netivs speakers. 
31.3.1 General Culture _Learni rig i Traditional activities play a part 
in this with partiaular focUs on the personal e^^erience of locturers 
and otliers participating in the course. Seme attention will be given 
to the historical and prasent influence arid activities of the French 
in Australia. In addition, the &cial Studies component plays a 
inajor part by broadening the normal cultuxal basis of a language 
course into something more nearly approxima tdr^g "Area Studies'% 
enabling links to be made to the local region and conununity, 
providing one means for the re-integration, of the language with the 
learner's conceptual structure, and, by using the language in 
learning another subject, ensuring that the language becomes a 
means to the achievement of some other end, 

12^2,2 Conscientj.zation ^ The paper "Ediacation for Pluralism" 
has ^emphasized the ijnportance of the cojisciantl^ation process in 
attitudinal development. In particular, it requires tiie student's 
being made aware of his ovm attitudes, of the effect of dominating 
societies on persons of other cultures^ and of aie individual's 
ability to modify his own and others' atnttudes. For this reason, 
reading material relevant to issues o£ prejudice and attitude are 
chosen. Games such as the O^fam games Cin French) are used 
because they make partiGipants acutely conscious of the effects 
of economic systems, nations and individuals on other people, 
because they are able to proyoke much relevant discussion (and 
hence language use), and because ^ey permit certain functions to 
be practised in realistic situations* 

10 
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XI* 3. 3 Conimunlty Involveinent ; Interaction with native speakers 
of toe types already discussed clearl/ has an important part to 
play in attitudinaL developMiit fot reasons discussed in the 
paper '^EduMtion for Pluraliscii" , 

II . 4 CQxmE comomms in s wrnj^ 

The course coinponents can be shovm diagrainmatically as follows i 
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The extension from formal learning to community involvement 
can be illustrated in the following rnanneri 




CCMMUNITY INVOLVmENT -^1* "Extramural'' i 

Look at own region and nations field trips 
Radio Australia * etc* 

COrawiTY imOLVBmm: - 2* Formal^ 

Interviews and Investigations. 

COJOdUNITY imoi^VE^m - 3* Informal^ 

Social interaGtion^ guiding visitors ^ 
baby-sitti^^ etc. 
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III, LEARNING STRATEGIES ; 

Thase are implicit in what has preceded. In particular, the 
coiarse endeavours to permit the operation of natural and individual 
learning styles and, as in natural language leiurning^ to enable 
learning to occur through purposeful use of the language to achieve 
ends beyond the language itself and relevant to the learners. 
Such purposeful use occurs in community involvement activities. 
Social Studies/ reading for information and attitude developnent, 
listening to news and other broadcasts/ and language games* 
Listening has been shown (e*g. Carroll 1973) to be a learning 
activity of particular value and is catered for here by the 
community involvement activities, the Orll'ans materials. Radio 
Australia broadcasts (whose comprehension is facilitated by their 
known cultural basis), and by traditional activities such as films* 
Gr^matical study CTianates from the fea^ack link from use and 
may include both formal rule study and language laboratory drills. 
Hole play and simulation activities (sometimes incorporated in 
language games) are used to practise specific ft:tnctions. Some 
formal discussion {e,g. of functions/ discourse, register 
characteristics, grammar and culture) may occur as needed but 
must be followed up witii meaningful p^paGtice including the students - 
iiutiating of language. 



14 



IV. EVALUATION I 

Evaluation of the students will be by continuous assessment^ 
by the reports they make on the formal community involvement 
activities, by "project" work in Social Studies, and by the use 
of standardiged tests. The course will be evaluated by 
descriptive methods supported statistically by some use of 
attitude and proficiency tests^ though the value of statistical 
evaluation of teaching progranmes must now be considered suspect 
(cf. Spolsky 1975 and Carroll 1963)* 

V. CONCLUSION f 

This coyrse will be offered at Mount Gravatt College of Advanced 
Education in 1977 to a First Year French class (i^e* students 
who enter the College after five years of High School study) , 
In a modified form^ it is being offered to a Third Year group 
in Semester IWo^ 1976, and, despite soma difficulties , is proving 
more popular than the traditional grairanar-translation and drill- 
based courses previously offered. It is still too early to 
estimate its effects on language proficiency but the community 
involv©fn#nt activities have already brought mora initiating and 
purposeful language use than do most traditional classroom-bound 
GQiirses, Once their initial fear of contoct with native speakers 
has been overcome, the students have shown considerable willingn^s 
to converse and they participate more readily than had been 
eKpected even in classroom sessions. Already the formal 
community involvement activities have led to infomal social 
activities wh^e natural friendships can develop, 
* In suroaryy the content of the course can be illustrated as follows 
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OBJECTIVES 



:CO^IMUNICATIVE COMPETIiNCE 
FAVOUBABLE CROSS-CULf URAL ATTCTODES 



STRUCTURE AND VOCABULkRY (Fsc^ack^ — | individuLalization) 



LANGUAGE 
DEVELOP^ENT 




FUNCTIONS 



Study Ski] Is 
Conffnunity involvenient 



Role play 

Gainas 
LO^^lSans, 



DISCOURSE AND COHESION 



REGISTERS 



Conffnunity involvOTent 
^^Sociai Studies 

Education («* Reading) 



4 MACROSKILLS 



CULTURE 
LEARNING^ 




COTmunity 
Involvemen 



Social 
Studies 



General 

and 
Traditiona 




Orleans 

Radio Australia 
Ethnic conmiunity 



< 



FORMAL 
INF0:W^ 



Extramural activities 
Course 



The French 
Australia 



^^in Ai 
IXFran 




HISTORIC^ 
PRESENT 



.ce and the 
French nation 



ATTITUDINAL 
DEVELOPMENT 



CONSCIEOTIZATION 




Reading 

Discussion 

Games 



COMMUNITY INVOLmMENT 
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LEARN THROUGH 
PTOPOSEFUL USE 




Conmiunity 
iBVolvement 




Letter writiiig 
Coiiversation and 

Study Skills 
lnformation*getting 
Oral Reports 
'Written Reports 
Social Interaction 



MUCH LISTENING 




Social Studies 
Reading 

Radio Australia 
aities 



Films etc. 

Community Involvemenit 
Radio AustEalia 



INDIVIDIBLIZED 
Gl^MMATICAL STUDY 



ROLE PLAY AND SIMULATION 



FOWdAL DISCUSSION 
AS NEEDED, BUT 



' Language laboratory 
Formal study 



Funotions 



+ FRACTICT 
INITIATIMG 




Functions 
Dig course 
Register 

Structures as naedad 
Culture 



MIAPING 




Cultoire learning 



Registers and "Intensive" 
Reading Skill 

"^tensive" reading skill 
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